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At St Mary’s, we recognise the importance of feedback as an integral part of the teaching and learning 
cycle, and aim to maximise the effectiveness of its use in practice. We are committed to providing 
relevant and timely feedback to pupils. Feedback is an integral and vital part of teaching and learning, it 
serves the purposes of valuing pupils’ learning, helping to diagnose areas for development or next steps, 
and evaluating how well the learning task has been understood.   

Our aim is to provide a rich culture of feedback between teachers and pupils using methods and 
techniques which research shows are effective, efficient and of the greatest benefit to the learner.  

Marking should be a process of creating a dialogue with the learner, through which feedback can be 
exchanged and questions asked; the learner is actively involved in the process.   

  

Aims and principles  

  

The principles underpinning these aims are to:  
• Show pupils that their learning is valued and to celebrate successes;  

• Give learners accurate feedback on their progress and achievement;  

• Clearly identify the next steps for learning;  

• Create appropriate dialogue with pupils where it will aid progression;  

• Ensure a high standard of presentation;  

• Maintain consistency in feedback given across the school appropriate to age group.  

Effective feedback is rooted in the principles of Assessment for Learning (AfL) which can be summarised 
as:  

• Being embedded in the teaching and learning experience;  

• Sharing (and co-constructing) success criteria with learners;  

• Helping pupils to know and recognise the standards they are aiming for;  

• Pupils being engaged in self- and peer-assessment;  

• Providing feedback, which leads the learner to recognise the next steps and how to take them;  

• Involving both the teacher and the learner reviewing and reflecting on the assessment 

information.  

Feedback should:  
• Be an integral part of teaching and learning which is evident in all lessons;  

• Primarily be a verbal process that takes place between teachers and pupils;  

• Take place at the earliest opportunity to have the greatest impact on learning;  

• Look different in different year-groups and be age-appropriate;  

• Be based on a thorough understanding of individual children and their learning.  

Although this policy aims to reduce the amount of written comments made, it is still expected that 
teachers spend time reading children’s work regularly, and identifying individual needs via distance 
marking  

  

  

  



Page 3 of 9 
 
  

 

 

All teachers will adhere to the above principles and provide regular 

feedback. 

• Provide time in lessons to review work from previous lessons as necessary.   Adjust planning in 

the light of marking / comments on distance marking sheet  Make learning objectives explicit.   

• Involve children in the process from an early stage. (as part of formative assessment)   

• Ensure children are clear about the teacher’s expectations.   

• Allow specific time for the children to read, reflect and respond to marking – edit.  

• Give children opportunities to become aware of and reflect on their learning needs from the 

Feedback/marking   

• Use children’s work as examples WAGOLL: what a good one looks like. (use visualiser to show 

good examples of children’s learning)   

  

Procedures   

• Look for progress and success before areas to develop. Effective marking and feedback is 

supportive and positive for children.   

• Link marking to the learning objective and success criteria. Refer to these when giving written and 

verbal feedback, as appropriate.   

• Link marking to targets: individual Special Educational Needs and Disabilities – (SEND) groups, 

layered targets, etc. as appropriate.   

• Give positive public feedback for high achievement   

• Look for persistent errors and patterns of errors, rather than every error made as appropriate to 

age group: be selective and sensitive in marking/ feedback. i.e. not every incorrect spelling will be 

highlighted, only words that an individual child should be reasonably expected to know.   

• Ensure Feedback/marking to work is regular and prompt after completion   

  

Oral   
• This is the most regular and interactive form of feedback.   

• Focus on being constructive and informative to help pupils take the next steps in their learning.   

• Can be direct (targeted at pupils/individuals) or indirect (whole class can listen and reflect on 

what is said).   

• Whole class or group marking of one piece of work can be useful as the teacher invites children’s 

contributions so that the piece is marked through a process of discussion, analysis and modelling.   

• It is an opportunity to model the language pupils can use when responding or giving feedback to 

others.   

• Provide developmental feedback- recognise pupils’ efforts and achievements and offer specific 

details of ways forward.   

• Emphasise the learner’s progress and achievement rather than failure.   
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Feedback and Marking in Practice at St Mary’s:  

It is vital that teachers evaluate the work that children undertake in lessons, and use information 
obtained from this to allow them to adjust their teaching. When providing learners with feedback it is the 
objective and the success criteria which is the focus  

Effective feedback takes place as close to the point of teaching and learning as possible.  Timing of 
feedback can be categorised into the following three stages:  

  

 
 

ype  What it looks like  Evidence (for observers)  

 

Takes place within the lesson:  

  

• Includes the teacher gathering feedback from 
teaching within the course of the lesson, 
including mini-whiteboards, bookwork, 
notetaking etc.  

• Takes place in lessons with individuals or small 
groups  

• Often given verbally to pupils for immediate 
action  

• May involve use of a Teaching Assistant to 
provide support or further challenge/ peer on 
peer marking  

• May re-direct the focus of teaching or the task 
after mini-plenaries  

• Giving rewards (e.g. house points, Recognition 
Board) to celebrate  
successes  

• KS2: Children change their cups to red, yellow 
or green to indicate their perceived level of 
need/understanding  

• KS1: Children give thumbs up/across/down to 
indicate their perceived level of 
need/understanding  

  

• Lesson observations/learning walks  

  

• Notes taken by the adult during the 

teaching period  

  

• Pink/Red stickmen where more in 

depth Teacher/TA support has been 

given  

• Green Pen may be used by Teachers 

to indicate where a pupil has met 

the LO  

• Pink Pen may be used by Teachers 

to give prompts/clues as to where a 

mistake has been made  

• Red Pen may be used by TAs to give 

prompts/clues as to where a 

mistake has been made or to mark 

work  

• Pupils will have corrected mistakes 

using Purple  

Polishing Pens in response to  

immediate feedback  
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Takes place at the end of a lesson of activity:  

• Often involves whole groups or classes  

• Provides an opportunity for evaluation of 
learning in the lesson  

• May take form of self- or peer- assessment 
against an agreed set of criteria or marking, 
editing and improving own work in Purple 
Polishing Pens  

• May take the form of a quiz, test or score from a 
task  

• Guide teachers distance marking, focussing on 
area of need  

• Y2 + KS2: Children place their books into yellow 
(comfort), blue (stretch) or pink (panic) trays to 
indicate their perceived level of challenge at the 
end of a lesson  

• EYFS/Y1: Children give thumbs up/across/down 

to indicate their perceived level of challenge at 

the end of a lesson  

• Lesson observations/learning walks  

• Evidence of self- and peerassessment 

and editing using Purple Polishing Pens  

• Marks from tasks may be recorded in 

books or logged separately by the 

teacher  

• Adaptation to planning/distance 

marking sheet  

 

Takes place away from the point of teaching:  
  

• Work is reviewed and analysed daily and errors 
and misconceptions addressed in subsequent 
lessons, in particular in maths meetings. Should 
use distance marking sheets for teachers to show 
organisation of feedback  

• Small groups or individuals may be identified for 
same-day or next-day interventions (outside of 
core subject lessons) by the Teacher or TA if 
further support is required  

• Provides opportunity for assessment for 
understanding  

   

• Lesson observations/learning walks  

• Distance marking sheet/ adaptation to 

planning  

• Evidence in books of pupils editing and 

redrafting their work in Purple 

Polishing Pens  Green Pen may be 

used by Teachers to indicate where a 

pupil has met the LO  

• Pink Pen may be used by Teachers to 

give prompts/clues as to where a 

mistake has been made  

• Work in books shows improvement 

over time  
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 Recognising Levels of Independence in Children’s Learning:  

  

We always start with the assumption that all children can work independently after experiencing whole-
class input and only increase the amount of intervention given if a pupil has demonstrated that they 
cannot progress without it. We aim to give 
children take-up time and let them struggle for 
a bit before intervening as we recognise that 
struggling and making mistakes is a crucial part 
of learning, especially in developing growth 
mind-set learners.  

  
  

  

In order to ensure the level of independence is clear when a teacher reviews children’s books for 
assessment and intervention purposes, different coloured stickmen in the margin at the point of 
intervention a child’s book indicate differing levels of independence and support given when completing 
a task. If sustained support is given, a small bracket may be drawn as well as well as the stickman to 
indicate which part of the work was supported (e.g. in a guided writing group supported by a TA).  
  

Work independently after Teacher input  

  

Needs prompt – brief hint  

  

Needs some clues – narrow down  where the problem 

lies without being too specific  

Needs modelling – show how to correct the error 
before working independently  
  

Tell the child exactly how to correct and where to start  
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Recognising Levels of Independence in Learning  

No Stickmen  
Independent 

Work  

If no stickmen are present, the task was completed by the 

child independently, with total self-scaffolding or some 

minimal prompting required from a Teacher/TA/Learning 

Partner  

  

Paired Work  

Either through task design or through immediate 

intervention during a lesson, a child may complete a task 

with a Learning Partner. This involves a backand-forth 

process of self-scaffolding, prompting, clues, modelling 

and correction with a partner.  

  

Teacher 

Supported  

This indicates that support beyond minimal prompting was 
required from the Teacher in order to move a child’s 

learning forward. This may have  
included clues, modelling and/or correction of  

children’s work. This includes when a Teacher works with a 

small guided group to complete a task.  

  

TA Supported  

This indicates that support beyond minimal prompting 

was required from the Teaching Assistant in order to move 

a child’s learning forward. This may  

have included clues, modelling and/or correction of 
children’s work. This includes when a Teaching  

Assistant works with a small guided group to complete a 

task.  
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Key principles and guidance for marking  

  

  

Green Pen  

  

WHY? To acknowledge 

and value children’s 

learning; to identify 

the positive elements 

of a piece of work; to 

build confidence and 

motivate  

Every piece of work will be given:  

  

Full green dot next to LO indicates that a child has 

met a lesson’s objective  

Empty green dot next to LO indicates a child has 

almost achieved a lesson’s objective  

  

 Green pen to show word/sentence level / short task 

correct  
Extended pieces of English writing more detailed marking is 

expected  

Pink Pen  

  

WHY? To give prompts, 

clues, model and correct a 

child’s learning where 

required  

Every piece of work will be given:  

  

 Full pink dot next to LO indicates a child has not 

achieved a lesson’s objective  

  

 Margin Prompts - small pink dots in the margin of 
word-/sentence-level/short tasks to indicate that there is a 
mistake, but not specifically what the mistake is so a child 
can independently correct it  
  

  

Green or pink pens should be used for the following: -   
  

Dot next to the word - Spellings should be altered next to the word or in the margin at the discretion of 
the teacher (i.e. it may be just HFW that are changed, or words specifically given in a word bank etc.). 
Either way the child should know the expectation. In Upper KS2 the expectation is that the child 
corrects their spellings using a dictionary as appropriate.   
  

• P indicates that punctuation needs revisiting.   

  

• // indicates a new paragraph or new line is needed.   

  

• A wavy line under a word indicates an inappropriate or uninteresting word choice.   

  

• Two small ticks can be given for a good word choice/ sentence structure  

  

• A dot may indicate a section of work that needs checking; especially in maths (too many crosses 

are discouraged).   

  

• ^ can represent a word or words missing.   
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• VF verbal feedback given  

  

• Extra comments are at teacher’s discretion and pertinent to what the individual pupil needs.   

  

  

Appendix 1  
  

Distance marking sheets  
  

These are used across KS1 and KS2 to review the learning of the class. They are used to guide planning 
and feedback opportunities.  They can identify common misconceptions which need to be re taught to 
the class / group, common careless errors which need correcting. Distance marking also identifies good 
examples to be shared with the class, using the visualiser.  
  

Sheets are completed daily for English and maths then filed to provide evidence for summative 
assessment.  
  

Class misconceptions can be used as the morning starter as approp 


